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How has educational theory influenced your own 

classroom practice in order to improve the learning of 

two pupils with similar specific educational needs? 

Introduction 

Fundamental British values such as democracy and equality dictate that teachers must ‘adapt 

teaching to respond to the… needs of all pupils’ (T5, DfE, 2011). Without sufficient support 

and appropriate differentiation, students with Special Educational Needs and Disabilities 

(SEND) will inevitably fail to fulfil their full potential. It is the responsibility of the teacher to 

make necessary provisions to provide SEND students with equal opportunity to develop both 

academically and personally. Demonstrating an awareness of students’ needs and employing 

affective solutions to meet them is the right of every child, and thus a necessity of any 

teachers’ practice. 

 

Given my limited time-scale I aim to maximise the utility of my research by pursuing a line of 

enquiry that will most likely improve my future practice. For this reason I have chosen to 

focus on dyslexia. Dyslexia has a widespread impact on learning as ‘approximately 80 percent 

of students identified as having learning disabilities who qualify for special education have 

reading disabilities’ (Rief and Stern, 2010, p.3). In this early stage I am compelled to note, 

following Elliot, I do not endorse the claim that there is a subgroup of poor readers that 

should be termed ‘dyslexic’ (2011). Within this enquiry, I only use the term to refer to a 

number of general attributes that may characterise an extent of a learner’s overall 

temperament. 

 

Upon reflecting on the nature of dyslexia I shall identify and formulate ‘Five Provisions’ from 

the literature that aim to improve learning. These provisions will then be tested in Part II as 

part of a small-scale research project. This will bring to light how the ‘Five Provisions’ can 

strengthen my practice, their limitations, and how they can be employed to improve the 

learning of students. In short, I intend to formulate ‘a clear understanding of the needs of… 

those with [dyslexia]… and be able to use and evaluate distinctive teaching approaches to 

engage and support’ these pupils (T5.4, DfE, 2011). 
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A Tentative Definition 

There is a wealth of debate across the literature on defining ‘dyslexia’. An element of this 

debate that one must keep in mind is ‘while it is recognised that a cluster of characteristics 

may contribute to dyslexia, it is also understood that there will be differences in the nature 

and extent of these in individual children’ (Read, 2005, p.146). Around 10% of the population 

have dyslexic characteristics and 4% of these are ‘severe’ cases (British Dyslexia 

Association). 

 

Definitions of dyslexia are controversial due to the wealth of evidence in support of 

contrasting causes and characteristics. I believe dyslexia is an umbrella term used to 

categorise a great number of different cognitive conditions. The literature strongly supports 

this belief, given the extent of contrasting neurobiological evidence in support of various 

hypotheses. In Part II, I shall identify two students and provide an account of their specific 

dyslexic characteristics. Thus, a general definition will suffice for contemporary purposes. 

 

Dyslexia is a specific learning disability that is neurobiological in origin. It is 

characterised by difficulties with accurate and/or fluent word recognition and by poor 

spelling and decoding …. problems in reading comprehension and reduced reading 

experience… impeding growth of… background knowledge. 

(International Dyslexia Association, 2002) 

 

This definition is sufficient for theorising provisions. Poor spelling, decoding, reading, and 

most importantly the fact these characteristics restrict the development of background 

knowledge are central our enquiry. 

 

Part I 

The following provisions can be introduced into any teachers’ practice. I anticipate the 

criticism that I lack a multitude of provisions, for example assigning scribes, 

keyword/sentence starters, reading partners etc., however it is my aim to bring to light less 

common provisions that incorporate my own pupil-centred educational ethos. 

 

Provision One: Reading - Content and Environment Preferences 
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Not only is ‘a reasonable reading speed, as well as accuracy… essential for coping adequately 

with the demands of… school… [and] examinations’ (Pollock and Waller, 1994, p.27), but 

reading is crucial to the acquisition of ‘social skills, critical thinking skills and social and 

cultural awareness’ (Reid, 2009, p.83). Given the range of potential causes, the reading 

characteristics that hinder dyslexic students’ learning are unique to each learner. Following 

Reid and Green (2007), tailoring materials and the classroom environment to the specific 

needs of each pupil should be a fundamental provision. Given the diversity of needs and 

preferences amongst students with dyslexia, I developed a questionnaire to obtain an 

understanding of these students’ specific preferences with the aim of improving learning (see 

Appendix A). 

 

This is Provision One; learn the preferences of students with dyslexia and make the necessary 

provisions on the basis of these in order to improve learning. 

 

Provision Two: Assessment Conversations 

In a previous research project, I found one-to-one ‘assessment conversations’ provided a deep 

insight into students’ thought processes (Rudge, J., 2008, p.107). These conversations were 

utilised to identify the ‘means for reducing the discrepancy between what is produced 

[(students work)] and what is aimed for [(learning objectives)]’ (Sadler, 1989, p.142). 

Engaging with dyslexic students in one-to-one informal assessment discussions will 

inevitably allow teachers to identify some of the specific difficulties students face. Moore and 

Scevak (1997) argue this ‘think-aloud’ methodology is particularly useful with dyslexic 

pupils. Getting students to read aloud during reading tasks, using AO1 questioning after 

independent work, and encouraging students to explain reasoning can provide deep insights 

into thought processes. Further Socratic questioning may indicate what may be hindering 

students’ learning, and more specific provisions could be made on the basis of these findings 

in order to improve learning. 

 

This is Provision Two; use informal, formative, one-to-one assessment discussions to identify 

tentative provisions for each learner, and evaluate said provisions continuously. 

 

Provision Three: Learning Styles 

Coffield et al. (2004) had a strong impact on learning theory by presenting a wealth of 

evidence against the long-accepted hypothesis that traditional learning styles (e.g. VAK) 
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fit/appeal to different learner ‘types’. At first it seems as the critical review gives sufficient 

reason to reject the traditional idea that ‘if a child does not learn the way you teach then teach 

him the way he learns’ (Chasty, cited in Chinn & Ashcroft, 1999, p.126). It would be a 

mistake to reach such a conclusion however, as it appears within the research Coffield et al. 

(2004) overlooks SEND and dyslexic students’ cognitive processes. When a student cannot 

access a particular learning style, another style will inevitably be more suitable; just as a 

student with hearing difficulties is less suited to auditory learning, a dyslexic student may be 

less suited to reading tasks. In fact there is a wealth of evidence suggesting ‘students with 

dyslexia can improve their performance, attainment and the way they feel about themselves if 

they are encouraged to use their preferred learning styles’ (Exley, 2003, p.219). 

Understanding the types of tasks each student finds accessible will allow teachers to 

differentiate content and lessons plans, so I integrated this within my questionnaire to get 

clear understanding of students’ preferences (see Appendix A). The information gathered 

from this questionnaire will be limited, thus one must appeal to Provision Two to uncover a 

more detailed understanding. 

 

This is Provision Three; gain information regarding students’ learning styles and preferences, 

and utilise this information to inform future practices. 

 

Provision Four: Memory 

Memory problems are one of the most common dyslexic characteristics (Cooke, 2002, p.251), 

however the IDA definition (2002) fails to mention them explicitly. The cause of poor recall 

in dyslexia is debatable although it is almost certainly neurological in origin. Difficulties with 

memory recall coupled with poor literary skills will inevitably hinder students’ ability to 

develop detailed background knowledge, which is essential. Poor writing can be overcome by 

using a scribe in examinations, but A01 background knowledge is something students must 

develop independently. Mortimore (2008) prescribes something is more memorable if it 

conforms to four factors – ‘understanding, relaxation, motivation and fun’ (p.267). If one 

understands something they inevitably feel more relaxed about. Motivation stems from 

developing a positive attitude to learning in the student, which I strongly believe can be 

accomplished by instilling a human-development centred pedagogy (1987). Provisions One-

Three are important here as they aim to develop understanding by making content more 

accessible and ‘think-aloud’ methodology should be heavily embedded to make assessments 

on students’ understandings and ability to recall information. 
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This is Provision Three; knowledge that needs to be recalled should be presented in a way 

that aims to develop understanding, ensures students are comfortable (relaxed) with it, 

promotes self-motivation in a fun and engaging way in order to boost memory recall. 

 

Provision Five: Whole-School Approach 

Given the cross-circular skills dyslexia can hinder, I strongly support the notion this is a 

whole-school concern and not the sole responsibility of individual teachers. Two whole-

school approaches I prescribe focusing on are (A) counselling strategies and (B) literacy 

projects (Read, 2005, p.142). 

 

(A) In my experience schools’ have not offered consistent counselling sessions to dyslexic 

students due to time constraints. SEND-coordinators and support staff often struggle to have 

informal one-to-one sessions as the majority of their interactions focus on developing literacy 

skills. Following Provision Two, and a student-centred pedagogy, I believe having open, free 

forming discussion sessions with a pupil will provide an opportunity to tackle problems. 

Students’ with dyslexia often struggle to engage in ‘social interactions with others’ (Webster 

and McConnell, 1987, p.12) and this can have an adverse effect on their personal wellbeing. 

A student struggling personally will inevitably struggle academically, and these sessions are 

designed to talk through problems and find solutions. This should help develop a positive 

relationship between the teacher and student as well as a positive attitude towards learning 

(Provision Four). 

 

(B) Many schools have literacy programmes in place to tackle dyslexic characteristics. Taking 

students out of mainstream lessons to complete Rosetta Stone’s ‘Lexia’ programme for 

example, have proved largely successful. Information on progression within these 

programmes is often unshared, with little communication between SEND-coordinators and 

teachers. All teachers should be aware student’s progress within these programmes, with 

regular updates on developments from the schools’ SEND-coordinator. Likewise, students’ 

development in mainstream lessons should be accessible to the school’s SEND-coordinator. 

Information should be shared regularly, and I hypothesise this will improve learning across 

the school. 
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This is Provision Five; (A) weekly meetings should be in place for each student diagnosed 

with dyslexia, and (B) information on progress should be shared consistently throughout the 

school. 

 

Part II 

 

To test the extent to which Provisions One-Five (refer to Appendix B for ‘hypotheses 

formulated’ version of the provisions) can improve the learning of students with dyslexic 

characteristics, I carried out a small-scale research project at a secondary school academy in 

Worcestershire. The school, graded ‘outstanding’ in all areas, has approximately 1312 

students on roll, 50.8% male and 49.2% female; 13.9% of which were eligible for FSM in the 

last 6 years. English is not a first language for 1.1% of students enrolled, and 1.1% have an 

SEND statement or EHC plan (DfE, 2016). 

 

Research Method 

Following the implementation of Provisions One-Five, I will test the extent to which they 

have improved students’ learning through student questionnaires (see Appendix C) at the end 

of my research period. Alongside my observations, this will provide a qualitative 

understanding of Five Provisions’ utility in promoting learning. It was important to take a 

qualitative approach, as I am looking into holistic learning, spanning from SMSC 

development to the development of subject knowledge. My findings rely heavily on students’ 

meta-cognitive awareness and this is something Provision Two will help develop. 

 

I selected two students, E-Pupil A and E-Pupil B, (experimental group - ‘E-Pupils’) to assess 

the effectiveness of my provisions on their learning over a 6-week period. This was 

‘purposive sampling’, as I selected the E-pupils ‘with the specific need’ of having students 

with a dyslexic characteristics (Cohen and Manion, 1994, p.87).  

 

E-Pupil A is a year 10 student, targeted to achieve a ‘C’ in English, and a ‘C’ in Religious 

Studies (refer to Appendix D). E-Pupil A’s ‘reading and comprehension are weak although 

writing is clear’ and she ‘can [often] become disruptive in class’. The school recommends any 

text to be read by E-Pupil A is ‘at a suitable level’, and teachers should provide ‘sentence 

starters/writing frames’ as well as ‘list[s] of keywords with pictures’ wherever possible. 
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Throughout my research I intend to follow the school’s recommendations to support E-Pupil 

A, as well incorporating Provisions One-Five. 

 

E-Pupil B is a year 9 student; targeted to achieve a ‘D’ in her Religious Studies and a ‘D’ in 

English (refer to Appendix E). Primarily, E-Pupil B ‘struggles to retain information once she 

has learnt it’ and ‘struggles [socially] to mix with students her own age’. The school 

recommends ‘read[ing] information to’ her where possible, ‘repeating key information and 

ideas regularly’, and allowing her ‘time to process… information’. Again, I will follow the 

school’s guidelines to provide E-Pupil B with baseline support, as well as carrying out 

Provisions One-Five with the aim of improving her academic and social development. 

 

Findings 

Provisions One, Three and Four 

Following my initial student questionnaire, I gained clear information on E-Pupils 

preferences. E-Pupils preferred reading the font, ‘Comic Sans MS’ and preferred reading 

from a white background. This gave me clear instructions for formatting my resources and 

PowerPoint. Both E-Pupils said they liked gaining information through visual means such as 

videos and work illustrations (see Appendix F and Appendix G). Both students preferred 

working in quiet, which was illuminating given the usual high volume within their classes 

(see Appendix F and Appendix G). On the basis of these findings I integrated more creative 

work within my lessons such as role-plays and maps from memory. E-Pupil A wrote, ‘we 

could start doing some role-plays in the lessons to make it more fun and we can remember 

things more’ (see Appendix F). This was my intention before carrying out the research 

(Provision Four) and it has been echoed by the needs of the E-Pupils. E-Pupil A also wrote, 

‘the revision tasks you do are good for my memory’, so I intend to keep these interactive 

activities whilst integrating ‘SAM learning’ and ‘quite’ independent study episodes (see 

Appendix F). 

 

Overall, making basic changes to planning and materials was greatly successful. In our 

weekly break-time meetings both students told me how they looked forward to the lessons 

because of the ‘fun’, engaging tasks. The results of my final questionnaire echoed what we 

had discussed. 
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I really liked having a different font, they really helped me understand the writing 

more clearly! Also the role-plays were very fun and I learned a lot from them.  

(E-Pupil A, Appendix H) 

 

I had similar findings in the case of E-Pupil B, who said ‘the lessons are more fun and 

everything down to the changes of fonts have helped me learn’ (E-Pupil B, Appendix I). This 

directly supports not only the effectiveness of implementing Provision One and Provision 

Three, but also Provision Four. I found students engaged well with tasks they described as 

‘fun’. In regards to developing understanding and recall, I observed E-Pupils developed these 

abilities more effectively in ‘fun’ tasks than they would in more basic readings tasks. Not 

only were levels of understanding improved - E-Pupils were more enthusiastic in lessons. 

Allowing students to engage in role-play tasks increased social interactions and their ability to 

bond with other students – having a direct, positive effect on personal/social development. On 

the basis of my findings, I strongly believe Provisions One, Three and Four lead to both 

academic and social development. 

 

Provision Two 

In each lesson I had with either E-Pupil, I discussed work with them one-to-one at four 

intervals (Provision Two). This strongly benefited my own practice – serving as a reminder 

that I should be assisting any SEND students regularly. Both students rated assessment 

discussion ‘10’ out of ‘10’ (see Appendix H and Appendix I). E-Pupil B said, ‘I am able to 

say what I am finding hard in lessons so then I get help with that’ (E-Pupil B, Appendix I). As 

lessons progressed, I began to understand how these students could access content. Both E-

Pupils struggle severely with reading, however their ability to write is above the ability of 

their peers. Talking through information and posing open questions developed their ability to 

think through work themselves and complete tasks more independently. Pupil A said, ‘one-to-

one discussions really help me as I can discuss what I need to do to improve and what I am 

good at’, however despite having regular one-to-one discussions, felt ’more one-to-one 

discussions would benefit [them]’ (Appendix H). Given teachers’ usual workloads and large 

class sizes (in this case averaging 28) this is a great challenge. Although this is a limitation of 

Provision Two, I believe the E-Pupils’ demand for more assessment discussions emphasises 

their utility. E-Pupils clearly felt these improved their learning and I will continue to put 

Provision Two into affect within my future practice. 
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Provision Five 

The school had no intervention programme setup for either E-Pupil, which hindered my 

research on Provision Five considerably – although both E-Pupils opted into a separate 

weekly break time meetings. With the usual class teacher present, we discussed both 

academic and SMSC development across all subjects. Not only did this allow me to find out 

how the students felt about certain tasks in lessons (e.g. finding reading tasks considerably 

difficult), but how we could overcome these difficulties in RE lessons (e.g. discussions and 

regular think, pair, share intervals). E-Pupil A said, ‘I really like how we can discuss 

improvements’ (Appendix H). E-Pupil B reinforced that this was beneficial to their learning, 

she enjoyed that it was an informal, free-forming space - ‘I am able to say what I think’ 

(Appendix I). Again, time limitations unfortunately deter from the utility of this provision, as 

one E-Pupil criticised that ‘it takes up to much time’ (E-Pupil B, Appendix I). I struggled with 

dedicating additional time to these students given my workload and it would be interesting to 

see how much they valued weekly meetings numerically. My failure to include this as a 

question on the final student questionnaire can be pinpointed as a limitation of my research 

methodology. 

 

Overall, the integration of the Five Provisions improved the learning of both E-Pupil A and E-

Pupil B. Although evidently time consuming, I do believe the provisions could be streamlined 

and this is a potential area for further research. Students thought, ‘the changes have helped 

[them] learn’ (see Appendix H) and I concur given E-Pupils increased involvement and 

enthusiasm for RE lessons.  

 

When working closely with students one will inevitably build up positive relationships with 

them, and the difficulty then, is for students to remain unbiased in their feedback. I thought 

both E-Pupils remained largely impartial in their feedback, however the purpose of my study 

was clearly in their minds during questionnaire write up. I had been discussing the nature of 

my study with the students as weeks progressed and I believe this limits the generalisability of 

my findings. In any future research I will seek to limit this influence to the best of my ability. 

 

Conclusion  

These considerations demonstrate the Five Provisions can improve the learning of students 

with dyslexic characteristics. I strongly believe the Provisions are well founded theoretically, 

and following my field-research, they can be an effective element of any teachers practice. 
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My research brought to light that time constraints significantly hinder a teacher’s ability to 

fully utilise the Five Provisions. In a future research project I believe the principles could be 

streamlined and shown to accommodate heavy workloads. I am confident the Five Provisions 

have positively influenced my classroom practice and improved the learning of E-Pupil A and 

E-Pupil B both inside and outside the classroom. 
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Appendices 
 
 
Appendix A 
 

  

Code	Name:	 Student	Questionnaire	
	

	
	
Please	answer	the	questions	to	the	best	of	your	ability.	
	

1.		Tick	1	box	next	to	the	sentence	that	is	easiest	to	read:	
	
Do you prefer to read this font? 
 
 
How	do	you	like	reading	in	this	font?		
 
 
Do you prefer to read in this one? 
 
 
Or do you prefer to read in this style?		
	
	
2.	A	series	of	slides	will	now	be	shown	on	whiteboard.	
Which	slide	did	you	find	the	easiest	to	read	from?	
	
Slide	1		
	
	
Slide	2	
	
	
Slide	3	
	
	
Slide	4	
	
	
Slide	5	
	
	
Slide	6	

Questions	aimed	
at	understanding	
E-Pupils	font	and	
background	
preferences.		
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3.	Tick	the	boxes	that	apply	to	you.	
	
I	like	to	get	information	from	videos	
	
	
I	like	to	get	information	from	my	teacher	
	
	
	
I	remember	things	better	as	pictures	
	
	
	
I	like	to	draw	and	give	my	work	illustrations	
	
	
	
I	like	to	discuss	work	with	other	whilst	I	learn	
	
	
	
I	like	to	learn	through	role-play	and	acting	
	
	
	
I	prefer	to	learn	by	building	models	and	making	things	
	
	
	
	
I	prefer	to	read	to	obtain	information	
	
	
OR	
	
	
I	prefer	to	listen	to	obtain	information	

Questions	to	gage	
students	learning	
style/activity	
preferences.	
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4.	Tick	one	box	for	each	question.	
	
Do	you	prefer	to	work…		
	
When	it	is	quiet		
	
With	background	noise	
	
	
	
	
Do	you	like	to…	
	
Talk	with	people	whilst	you	work	
	
Work	quietly	by	yourself	
	
	
	
Do	you	like	to	listen	to	music	while	you	are	working?	
Yes	
	
No	
	
	
	
Do	you	prefer…	
	
To	share	a	desk	with	others	
	
To	have	a	desk	of	your	own	
	

Questions	to	gage	
students	learning	
environment	
preferences.	
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5.	Are	you	happy	with	the	environment	you	work	in	and	the	
way	in	which	information	is	given	to	you?	This	is	a	space	for	
you	to	tell	me	how	I	can	help	you	become	a	better	learner!	

	
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________	
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This is slide 2, what do you think?

This is slide 3, what do you think?

This is slide 1, what do you think?
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This is slide 4, what do you think?

This is slide 5, what do you think?

This is slide 6, what do you think?

	

Background	
colour	
preferences:	
slides	were	
shown	to	E-Pupils	
during	
questionnaires		-
both	E-Pupils	
opted	for	‘Slide	6’.	
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Appendix B 
 
Provisions Formulated as Hypotheses 
 

Provision One. To meet Provision One, I will carry out a student questionnaire in week 

one of my study. This will bring to light the preferences of the E-Pupils and following 

this, I can make any necessary changes to my practice. 

 

Provision Two. Engaging with E-Pupils at four intervals throughout each lesson will 

meet Provision Two; I will rotationally engage in ‘assessment discussions’ with these 

students in order to make regular formative assessments; uncovering challenges and 

guiding them towards learning objectives. 

 
Provision Three. To meet Provision Three, I will employ Provision One and Two to gain 

information regarding E-Pupil’s learning styles and preferences, and utilise this 

information to inform future practices. 

 
Provision Four. In more ‘information heavy’ lessons, I will deliver content in a way 

that aims to develop understanding by ensuring the promotion of self-motivation, with 

content provided in a fun and engaging way. 

 

Provision Five. I will offer meetings to each E-Pupil, ensure I have access to 

information on students’ progress in literacy programmes. 
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Appendix C 
 

Student Questionnaire: Week 6 
 
1. 
 
Did you recognise any changes to the classroom environment and the 
resources you used? 

 
 

 
 
 

If yes, did they help improve your learning? 
 

 
 
 
 

Why? 

 
 
2.  
How useful do you find our one-to-one discussions in lessons? (Circle one) 
 
 
1        2        3        4        5       6        7        8        9        10      
 
 
 
 
 
 

Yes	 No	

Yes	 No	
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Why have you picked this number? 

 
3. 
How do our lessons help you learn? 

 
How could lessons be even better in helping you learn? 
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4.  
What do you like and dislike about our weekly meetings? 
 

 
Additional Space if necessary… 
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Appendix D 
 

  

One Page Profile: E-Pupil A 
 
 
E-Pupil A’s reading and comprehension are weak 
although writing is clear. She also has low levels 
of numeracy. E-Pupil A likes the attention of peers 
and can become disruptive. 
 
 
Enjoys: 

• Learning. 
• Writing. 
• Achieving good grades. 
• Drawing. 

 
 
How to help: 

• Provide texts at a suitable level. 
• Provide with sentence starters/writing frames when doing longer 

pieces of writing. 
• Provide lists of keywords with pictures for E-Pupil A to use. 

	
Subject Target Grade 
English Language C 
English Literature C 
Maths D 
Religious Studies C 
	

Image	Removed	

Target	grades	
relevant	to	
research.	

One	Page	Profiles	had	to	be	abridged	and	reformatted	from	the	
schools	layouts	due	to	their	documents	being	an	incompatible	
format.	Information	on	One	Page	Profiles	has	been	selected	on	the	
basis	that	it	is	relevant	to	my	research.	

Unabridged	information	
used	in	‘Research	Method’	
section.	
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Appendix E 
 

  

One Page Profile: E-Pupil B 
 
 
E-Pupil B struggles to retain information once she 
as learnt it. She struggles to mix with students who 
are his own age that he is not familiar with. E-
Pupil B is really helpful and will always help staff.  
 
 
 
Enjoys: 

• Being Neat. 
• Being helpful (especially for staff). 
• Getting on with people. 
• Doing the right thing. 
• Family and friends. 

 
 
Support: 

• If possible read information with E-Pupil B. 
• Allow E-Pupil B time to process the information that you have 

given him. 
• Repeat key information and ideas regularly. 
• Lots of praise and encouragement. 
• Allow E-Pupil B to work independently when appropriate. 

	
Subject Target Grade 
English Language D 
English Literature D 
Maths D 
Religious Studies D 

Image	Removed	

Target	grades	
relevant	to	
research.	

Unabridged	information	
used	in	‘Research	Method’	
section.	
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Appendix F 
 
  

Preferred	a	white	
background	for	resources	
and	PowerPoint.	
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Visual/video/images	in	
learning	preferred.	
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Both	students	prefer	
working	at	low	volumes.	
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Prefer	to	start	using	role-
plays	in	lessons	to	help	
remember	key	things.	
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Appendix G 
 
  

Preferred	a	white	
background	for	resources	
and	PowerPoint.	
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  Visual/video/images	in	
learning	preferred.	
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  Both	students	prefer	
working	at	low	volumes.	
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Appendix H 
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Discussions	help	improve.	

Still	more	in-class	
assessment	discussions	
would	be	preferred.	
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Student	appreciates	being	
consulted	on	their	
preferences.	
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Appendix I 
 
  

Basic	font	changes	have	
been	helpful	(Provision	One)	
and	lessons	are	more	fun	
(Provision	Four).	
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Assessment	discussions	and	
‘think-aloud’	methodology	
helps	E-Pupils	when	they	
find	work	hard.	



	 38	

 
 

Weekly	meetings	were	free-forming	
and	useful,	but	they	took	up	additional	
time	that	E-Pupil	B	found	a	hindrance.	
Perhaps	fortnightly	rather	than	weekly	
meetings,	or	simply	in-class	
assessment	discussions	(Provision	
Two)	would	suit	this	students	needs	
more	appropriately.		


